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OW! WHAT A CONTRIBUTION TO THE BODY OF LIT-
erature around the public library’s role in the community
in supporting early literacy and school readiness through
parent education. Here we see the precepts and teachings
of both the first and second editions of Every Child Ready
to Read enriched—not only to help parents understand the connection between
activities and later reading, but also to give specific examples and advice, bringing
your public library to the forefront in the realm of early childhood education.

As public libraries have moved more intentionally in this direction, I have
become concerned that, in some cases, the joy of reading and the love of books
and reading are taking a backseat to the early literacy focus. In some library sys-
tems, there is a move to call storytimes “classes” I am happy to see that Lynn is
making a distinction between storytimes and Countdown to Kindergarten sto-
ryhours. With storytimes, the impetus for our choices is based on the quality of
the books and other materials, our joy in them, and their appropriateness for the
ages/stages of the children targeted in the storytime. The Countdown storyhours
have the adults’ understanding of early literacy and school readiness as the pri-
mary focus while using enjoyable books, materials, and activities that support the
skills, practices, and domains being addressed.

It may seem daunting to raise the level at which your library provides school
readiness support to families and to increase the visibility of that aspect of library
service in your community. As we add to our knowledge about early literacy and

Vil
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school readiness—and incorporate intentionality into our programs, services,
marketing, outreach and initiatives—we must acknowledge what we already do
know while continuing to increase our knowledge about child development and
early literacy. This is an ongoing process. Recognize what you do know and grow
from there. Our special contribution to the early childhood community is our
knowledge of children’s literature and language activities and its connection to
young children at different ages and stages, the collections we offer access to, and
the community resources we offer.

While both formal and informal learning have critical places in a person’s total
learning, the public library must embrace its education role in the community as
the place for informal learning. This is the niche where we make the most valu-
able contribution, where participants need not feel intimidated, where no one is
tested, where no one is judged, where all are welcome, where all can grow and
learn. Lynn’s tone, programs, techniques, and advocacy approach all support the
public library’s contribution to informal learning.

Lynn has brought to the public library realm her strong background as a pre-
school and kindergarten teacher, enriching the community and the state of Ken-
tucky in her role as early childhood advocate.

May this book serve as inspiration to expand what you are already doing or to
take a first step in an exciting journey to help your public library play a key role
in helping every child enter school ready to learn.

SAROJ GHOTING
Early Childhood Literacy Consultant
www.earlylit.net

Coauthor of STEP into Storytime: Using StoryTime Effective Practice to

Strengthen the Development of Newborns to Five-Year-Olds and Storytimes
for Everyone! Developing Young Children’s Language and Literacy
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VER THE PAST FEW DECADES, RESEARCH HAS SHOWN

just how important the early years of a child’s development are

to later success in school. Most states—in recognition of these

important years of development—have established guidelines

and indicators of what it looks like for a child to be ready for
school. While there are many wonderful early and preschool childhood programs
in existence today, unfortunately, not every child has the opportunity to attend
a formal preschool program before entering kindergarten. The public library is
in the perfect position within the community to help bridge the gap between
preschool and kindergarten—not just for families and children, but also for early
care and preschool teachers, kindergarten teachers, legislators, and other service
providers.

Most public libraries offer early childhood programs for children and families,
but the development of a program that is deliberately focused on school readiness
skills involves specific and intentional planning on the part of the librarian. This
book will walk you through each step of creating a school readiness program that
is connected to child development and early literacy skill practices. Beginning
with the basics of early childhood development, the literacy practices of Every
Child Ready to Read, and commonly adopted domains of school readiness, this
book shows you how to successfully combine each of these components into a
program that is intentionally focused on preparing children for school.

The basic framework in this book is based on the Countdown to Kindergarten
program that I developed for Paul Sawyier Public Library in Frankfort, Kentucky.
The program was developed in response to statewide kindergarten entrance

Xl
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X1l INTRODUCTION

scores, which showed that the majority of kindergarten children in Kentucky
were entering school not ready to learn. While our library was already offering
programs that fostered early literacy skills and modeled literacy practices for par-
ents and caregivers, we made the decision to intentionally develop a school read-
iness program that connected to the definition of school readiness as established
by the Governor’s Office of Early Childhood. I was able to combine my education
and experience in early childhood education with my experience working in the
public library in order to develop the Countdown to Kindergarten program.

I first conducted research on existing school readiness programs and began the
planning process in the winter of 2012. By spring 2013, our library launched our
first adult/child Countdown to Kindergarten program. We had such great inter-
est and success that we decided to offer an additional summer session for adults
and children who had missed the program in the spring. After our first sessions,
we made the decision to add a program in the fall for adults to attend without
children in order to better connect adult attendees to early childhood community
guest speakers. Guest speakers were invited to present information to adult par-
ticipants during the fall session based on the individual needs of our participants.
As of the printing of this book, we have kept this basic timeline for both sessions
of the program, and change guest speakers based on each individual group of
adults who participate in the fall session of the program.

While our programming timeline works well for our library, it is merely a sug-
gestion to help you plan your own. Base your session timeline and frequency on
what is appropriate for your own community. Some libraries may not have the
room or ability to sustain a two-part, six-week session. It may work better for
your library to offer a onetime program. Whatever your timeline or method, this
book is meant to offer you guidelines of the types of things you will want to think
about as you plan your school readiness program. Feel free to use the parts of the
program that work best for your library and community, and/or adjust the parts
that do not fit your needs.

One of the most beneficial collaborative partnerships that our library worked
to establish was with our local kindergarten teachers. Working closely with your
community’s kindergarten teachers can provide valuable information as you pre-
pare to connect your program activities to the specific needs of your community.
Planning a meeting with local kindergarten teachers was one of our library’s first
steps toward creating the Countdown curriculum. As a former preschool and
kindergarten teacher, I knew that there were some important pieces of informa-
tion that kindergarten teachers could provide from the frontline of the classroom
that we would not have otherwise. Connecting to early care and preschool teach-
ers in our community was equally helpful to the development of the Countdown
program. Meeting with early care/preschool and kindergarten teachers helped
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INTRODUCTION X111

us gauge how well the practices of preschool-level programs in our community
aligned with the expectations of kindergarten teachers. After meeting with kin-
dergarten teachers, and then later with early care/preschool teachers, it became
clear that there was a lack of collaborative partnership opportunities between the
two groups. In order to help facilitate communication between preschool and
kindergarten teachers, our library has since planned a meeting that will bring the
two together.

There are many benefits that your library may find from collaborating with the
teachers in your own community. Chapter four of this book, “Public Libraries
Bridging the Gap,” offers some guidance for building collaborative partnerships
with preschool and kindergarten teachers, but there may be other ways that your
library may find for your own community. The most important thing is that you
make the effort to establish partnerships. As our library heard many times during
the process, other organizations may not think of the public library as a school
readiness service provider unless you make the effort to reach out.

While our library’s Countdown to Kindergarten program offers one frame-
work option, there are other school readiness services that can be incorporated
into your own library’s early literacy-based programs. There are many ways that
your entire statewide library system can become involved. In chapter eight of
this book, “Examples of Public Library School Readiness Programs,” you will
find examples of local and statewide programs. The ideas in this chapter can be
used to help you develop a program for individual libraries, or to help libraries
from across your state develop a collaborative initiative. The research involved in
preparing our library's Countdown program led to the realization that there was
not a consistent level of public library school readiness services being offered
across the state of Kentucky. This realization led me to approach our state library
system about establishing a task force that would work together to address school
readiness programming on a statewide level.

As outlined in chapter nine, the task force worked together to promote public
library services among other school readiness services in the state of Kentucky.
The public library was not at the early childhood legislative table at the time. As
members of our task force approached local and statewide legislators and those
working in the state’s early childhood office, we were pleasantly surprised at the
positive response we received. By and large, the sentiment we heard each time
we made these connections was, “We never even thought of the public library,
but it makes sense!” This experience taught us that public libraries have to be
better advocates of the services that we provide. We have not been our own best
champions in the past, and we need to understand that a lack of self-advocacy
may mean that we are not affording ourselves the opportunity to serve those
who most need our services because we are not reaching them. Additionally, we
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X1V INTRODUCTION

have learned how important it is to fully understand how what we do connects
to school readiness and early childhood development as a whole. For this reason,
our task force attempts to connect librarians in our state to training opportuni-
ties that help develop knowledge and intentionality of school readiness program-
ming. We also work to connect to early childhood organizations and advisory
boards on a state level. Through working to build these connections, we have
been able to offer ourselves as early literacy experts, and to receive support for our
school readiness services. It is my hope that this book will help other local and
state library systems do the same.
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THE BASICS OF

DEVELOPMENT

N ORDER FOR YOUR SCHOOL READINESS PROGRAM TO HAVE THE

greatest impact, it is important that you have a basic understanding of early

childhood development. While this chapter of the book is certainly not inclu-

sive of every early childhood development theory there is, it does provide a

foundational overview to help you connect your school readiness program
to specific developmental milestones that occur throughout early childhood. If
you intentionally connect your program-planning choices to these milestones,
your program is more likely to help prepare children, families, and schools within
your community for the transition to kindergarten.

There are many child development theories that have evolved over time in
response to current research findings. While there are theories that have existed
for quite some time about the way that the young mind develops and learning
occurs—and we will touch on several of these—the brain development research
of the 1990s has made the biggest impact on how we look at early childhood
development today. In order to provide services that truly link to where children
are and where they need to be before kindergarten, it is imperative that you have
a basic understanding of developmental domains and theories, as well as how the
brain develops during the preschool years.

www.alastore.ala.org



2 CHAPTER 1

Early Childhood Development Theories

Theorists such as Jean Piaget, Erik Erikson, Lev Vygotsky, and Arnold Gesell
helped pave the way for today’s understanding of early childhood development.
While each of these theorists developed very different theories long ago, each
theory connects to skills that are important for school readiness today.

Jean Piagets theory of cognitive development asserts that children move
through four different stages during childhood.! This theory further suggests that
two of these stages occur during early childhood, and that a child must move
through each developmental stage before she can truly learn. According to Piag-
et’s theory, children from birth to age two are in the sensorimotor stage. In this
stage, children learn about the world through movements and sensations. This
means that children learn through actively doing—by manipulating the things in
the world around them. At age two, according to Piaget’s theory, children move
into the preoperational stage. Children continue to move through this stage until
the age of seven. During the preoperational stage, children begin to use words
and pictures to represent ideas. This stage coincides with the explosion of lan-
guage that also occurs during this time, which we will discuss more in-depth later
in this chapter.

Erik Eriksons theory of psychological development suggests the idea that
children move through various stages in order to form an “ego identity,” which
changes over time in response to new experiences and gained knowledge.” This
ego identity, according to Erikson’s theory, develops into competencies that form
a child’s identity over time. This theory concentrates on the impact that the envi-
ronment has on a child’s personality development.

Another theory that focuses on how children learn is Lev Vygotsky’s construc-
tivism theory.? This theory suggests that children learn through social interaction
with others, and that this social interaction, in turn, leads to a child’s cognitive
development. According to Vygotsky’s theory, all learning is social, and modes
of communication are based on tools from the child’s culture, through language,
reading, and writing. This theory focuses on the environment around the child as
the primary factor impacting how a child learns.

One of the first early childhood experts to develop a list of “norms” or mile-
stones of early childhood development was Arnold Gesell. Gesell was a well-
known pediatrician and believed that the innate nature of maturing has more
influence over a child’s development than that of the external environment.* The
modern concept of child development being organized into levels of “ages and
stages” stemmed from Gesell’s theories and research.
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THE BASICS OF EARLY CHILDHOOD DEVELOPMENT 3

Ages and Stages

There have been several versions of developmental milestones published since
the work of Gesell. The term “ages and stages” has become a universal term used
by early childhood experts in order to organize milestones. Using Gesell’s work as
a guideline, there is somewhat general consensus regarding the overall sequence
of developmental skills, though age level divisions may vary slightly from source
to source. Pediatricians often use some form of an ages-and-stages screening tool
in order to assess a child’s developmental growth. Many well-known early child-
hood psychologists and pediatricians have published their own versions of mile-
stones or ages and stages guidelines, as well.

The Ages & Stages Questionnaire (ASQ) screening tool is used to identify areas
of strength and developmental need according to milestones.” The ASQ asks par-
ents to share observations of their child’s behavior across developmental areas.
The ASQ is used to identify children who might need early intervention services
before a child begins school. Many public library systems have become trained
in administering the ASQ and offer this as one of their school readiness services
for parents. Before your library offers any type of screening as a service to your
community, it is important to acquire the relevant, required training. It is also
important that library staff who are trained in using screening tools are familiar
with the basics of early childhood development included in this chapter.

Brain Development Research

Arguably, the research that has had the most impact on our understanding of
how children develop skills is the brain development research published in the
1990s by the National Research Council and Institute of Medicine.® This research
provided evidence that a child’s development is not solely dependent on the nat-
ural course of developmental milestones, nor on the impact of the environment
around them, but a combination of the two. This research also provided evidence
that the human brain develops at the most rapid rate during the first few years of
life. From the time of birth until a child reaches the age of five, the brain forms
seven hundred to one thousand new neuron connections per second. From the
age of six on, new connections slow down significantly, making the first few years
of life before a child reaches kindergarten the optimal time for learning.

Language skills develop at a rapid rate during this time as well, and are directly
connected to the language that a child hears in his natural environment. A child
learns how to communicate by the interactions around him. When an infant is
nurtured, spoken to, and responded to, his cries will develop into babbling, which
typically leads to a language explosion of more than two hundred words by the
age of two. By age five, a child who has been raised in a language-rich environ-
ment will likely speak over two thousand words.”

www.alastore.ala.org



4 CHAPTER 1

Language and communication development is directly linked to a child’s
vocabulary and literacy skill development. Understanding how a child’s brain
develops will help you plan activities that foster language and literacy in your
school readiness program. It is equally important that you model practices for
parents and caregivers in order for your program to have the most impact. Par-
ents play the most important role in developing learning habits, and they know
their children best. Providing guidance and making suggestions for activities that
are feasible for parents to do with their children at home will reach beyond the
walls of your program room and into the homes of the families you serve.

Early Childhood Developmental Domains

There are five widely accepted domains of early childhood development. These
five areas of development are commonly identified within school readiness defi-
nitions and used in screening tools that measure a child’s development as they
enter kindergarten. While some early childhood experts may label these domains
a little differently, the following are the most common:

GROSS AND FINE MOTOR (PHYSICAL)

This domain includes large and small muscle movements. Gross motor activities
are those that require large movements, such as running, jumping, skipping, and
walking. Fine motor activities are those that engage the smaller muscles, such as
writing, cutting, gripping, and eye-hand coordinated activities.

SOCIAL-EMOTIONAL

This domain includes a child’s ability to learn how to play and get along with
others, as well as the child’s self-perception and the ability to regulate her own
emotions. A child’s ability to create bonds with others around her and to relate to
the emotions of others are also social-emotional skills.

COGNITIVE

A child’s ability to pretend and explore are examples of early childhood cognitive
skills, as is a child’s ability to understand concepts, such as numbers, colors, let-
ters, and shapes. Cognitive skills include the development of logical and creative
thinking.

COMMUNICATIVE (LANGUAGE)

This domain includes a child’s ability to listen and communicate through speak-
ing and responding. Developing language skills is strongly associated with liter-
acy skill development. This area also includes a child’s ability to communicate
through drawing and writing as well as a child’s development of auditory com-
munication skills, such as the ability to listen to stories and books.
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THE BASICS OF EARLY CHILDHOOD DEVELOPMENT 5

ADAPTIVE (SELF-HELP)

This domain refers to the child’s ability to adapt to new situations and transitions.
Adaptive skills relate to the child’s ability to care for his own needs, such as tak-
ing care of bathroom needs, hanging up a jacket, and making alternative choices
when met with obstacles.

These five domains offer a reference point for creating programs and services
which foster growth in developmentally appropriate skills. In order to connect
each child in your program to each developmental domain, you also need to
understand the concept of developmentally appropriate practice.

Developmentally Appropriate Practice

Developmentally appropriate practice (DAP) refers to the foundational belief that
activities should align both with typically progressing early childhood milestones
and with the individual development of each child. The National Association for
the Education of Young Children (NAEYC) officially adopted DAP as a part of
its position statement in the late 1980s.® Most preschool programs today are built
on the principles of developmentally appropriate practice. Unfortunately, not all
children will have a formal preschool experience prior to kindergarten. In fact,
according to the National Center for Education Statistics, approximately 44 per-
cent of preschool-age children do not attend a formal preschool program.’ Your
school readiness program will likely include many of the children who are within
this population. Understanding and applying the concepts of DAP will help you
provide services that are beneficial to children who do not have any other formal
experience before starting kindergarten.

The core belief underlying DAP is that those who work with preschool chil-
dren should build relationships with the children and families in their programs
in order to understand their abilities and needs. Knowing the children and fam-
ilies in your program should help you set goals that are “challenging and achiev-
able,” one of the main objectives of developmentally appropriate practice.” While
it may seem difficult to develop a relationship in the span of six weeks with every
child and family who attends your program, this book provides interactive strat-
egies to help you identify and meet your attendees’ needs. Using these strategies,
you will be able to help families and children make connections between early
childhood experiences and preparing for school.

Connecting Early Childhood Development
to School Readiness

This chapter has provided several pieces of early childhood development infor-
mation. As you prepare your school readiness program, begin with these pieces
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6 CHAPTER 1

as your foundational base. In order to create a program that intentionally bridges
the gap between early childhood and kindergarten, you must understand why
you are doing the things that you are doing in your programs. When you choose
books, songs, and activities, do not choose them simply because they are “cute” or
entertaining, or fit the overall theme of a program. Ask yourself how each of them
relates to developmental theories and domains, brain development research, and
developmentally appropriate practice. While you may find that you have already
been offering some activities that connect to each of these, there is power and
purpose in understanding the connection. When we understand the full impact
that our school readiness programs can have for families and children, we become
better early childhood advocates within our communities.
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certified trainers, 18, 24, 34-35
Chalk (Thomson), 54
chants, 54, 59-60
Chateau Meddybemps Parent Guide, 106
child-adult programs, 34, 43-45, 92
childhood development theories, 1-6
children, underserved, 5, 7, 12-13, 19-20,
28-29
cognition and general knowledge, 4, 17,
39f, 53-58, 84-85, 111-115
cognitive development theory, 2
collaboration
examples of, 90-97
with families, 23-27
with other libraries, 29-30
with teachers, xii—xiii, 11-12, 27-28,
35, 37,115
Colorado statewide programs, 94
colors, activities with, 46-47, 62-66
Columbus Metropolitan Library, 91
communication skills. See language
development
community initiatives, 15-16, 20-21,
29-30, 34-38, 89-92
Countdown Boxes, 104, 106, 108, 110, 112,
114,116
Countdown to Kindergarten, history of,
xi-xiii, 40-41, 91-92
crafts, 47-48, 50, 52-53, 58, 61, 104,
106-116
Craig, Lindsey, 49
cutting activities, 60-61, 115-116

D
A Day with No Crayons (Rusch), 55
developmental milestones, 1-6, 112
developmentally appropriate practice
(DAP), 5
Dewdney, Anna, 56, 86, 122
domains
of early childhood development, 4-5,
391, 86-87
of school readiness, 16-18, 39f, 43,
76-85
See also specific domains

Dr. Seuss, 60

dramatic play, 113-114, 122
Draw Your World, 112
drawing activities, 54-55, 121
dry-erase boards, 112

E

early childhood development, 1-6

early literacy skills, 8-11, 38-39, 76-85, 94
See also specific skills

egg shakers, 50, 108

ego identity, 2

emotional development. See social-
emotional development

Erikson, Erik, 2

Every Child Ready to Read @ your library
(ECRR), 8-11, 38-39, 43, 72, 76-85,
94-96

F
fall sessions, 101-104
families, collaboration with, 23-27
family place libraries, 97-98
family resource specialists, 36, 113
Farmyard Beat (Craig), 49
Feldman, Jean, 112
fine motor skills
lesson plans on, 53-56, 59-61,
111-112,115-117
overview of, 4, 17, 39f, 82-83,
86-87
fingerplays, 49, 54, 56, 59-60
Fischer, Scott M., 51
Five Little Ducks (Raffi), 49
focus groups, 24
Frazier, Craig, 52, 76, 118
Fred Rogers Center’s Early Learning
Environment, 108
Freedman, Deborah, 57
frogs reproducible, 65f

G

games, 47, 61, 76, 108, 119

general knowledge and cognition, 17, 39f,
53-58,84-85,111-115

Gesell, Arnold, 2-3

“Get Ready to Read” toolkit, 106

Ghoting, Saroj, 96, 97

green frogs reproducible, 65f

grocery store activities, 84, 114
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gross motor skills
lesson plans on, 53-56, 59-61,
111-112, 115-117
overview of, 4, 17, 39f, 82-83,
86-87
guest speakers, 35-38, 106-107, 109, 111,
113,115

H

handouts, 106-107, 109-110, 111-116,
118-123

hand-strengthening activities, 116

handwriting. See writing

Handwriting without Tears, 111-112

The Hanen Centre, 106

headers, calendar, 88

health department services, 36

Hoban, Tana, 52

Home Literacy Environment Checklist,
110

Hooked on Phonics, 110

I

I Read Signs (Hoban), 52

intentionality, 11-13, 98

interaction stations, 44, 47, 52, 55,
61

J
Jump (Fischer), 51

K

Kentucky Early Childhood Standards, 40

Kentucky programs, xi-xii, 69, 91-92,
94-95

The Kiboomers, 46

KidsLearningStation.com, 115

kindergarten registration, 27, 40, 69, 74

kindergarten teachers, collaborating with,
xii-xiii, 11-12, 27, 35, 37, 115

Kindermusik, 107-108

L
language development
lesson plans on, 45-58, 105-115
overview of, 3-4, 8-10, 18, 39f, 76-77,
118,119
legislators, reaching out to, 20-21, 30
Lemons Are Not Red (Seeger), 46
lemons reproducible, 64f

lesson plans
on approaches to learning, 48-53,
56-61,107-110, 113-117
on cognition, 53-58, 111-115
on language development, 45-58,
105-115
on motor development, 53-56, 59-61,
111-112, 115-117
on playing, 56-58, 113-115
on reading, 50-53, 109-110
on singing, 48-50, 107-108
on social-emotional development,
45-61, 105-110, 113-117
on talking, 45-48, 105-106
on writing, 53-56, 111-112
Let’s Play Music, 107
letter knowledge, 9-10, 39f, 80-81
libraries. See public libraries
Lines that Wiggle (Whitman), 53
literacy tool stations, 103, 108, 110,
114-116
Litwin, Eric, 49, 78, 80, 118
Llama Llama Time to Share (Dewdney),
56, 86, 122
local community programs, 89-92
Look Out Kindergarten, Here I Come!
(Carlson), 60

M
magazine picture storytelling, 52
manual-dexterity activities, 116-117
Martin, Bill, 46-47, 76, 120
Maryland statewide programs, 93-94
milestones, developmental, 1-6, 112
months, headers for, 88
Mother Goose on the Loose, 108
motor development
lesson plans on, 53-56, 59-61,
111-112,115-117
overview of, 4, 17, 39f, 82-83,
86-87
Mouse Paint (Walsh), 46
music. See singing; songs
music teachers, 107
My Many Colored Days (Seuss), 60

N

narrative skills, 8-9, 10, 39f, 76-77

National Association for the Education of
Young Children (NAEYC), 5, 113
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National Governor’s Association Task
Force, 15-16

national programs, 97-98

Not a Box (Portis), 57

nutritionists, 36

(o)

occupational therapists, 37, 111

offices of early childhood, 29-30, 40, 71,
94-95

Ohio statewide programs, 96

online resources, for handouts, 106-107,
109-110, 111-116

orange carrots reproducible, 63f

P

painting, 61

Palmer, Hap, 51

Parenting Counts, 106

parents
as guest speakers, 36, 106
questionnaires for, 3, 24-27, 101
role of, 4,9, 12-13, 19

Parents.com, 116

partnerships. See collaboration

Paul Sawyier Public Library, xi-xii, 69,
91-92

Pete the Cat (Litwin), 49, 78, 80, 118

phonological awareness, 9-10, 39f, 80-81

physical therapists, 37

physical well-being and motor
development. See motor development

Piaget, Jean, 2

Pierce County Library System, 90-91

pinching skills, 116

pipe-cleaner bracelets, 116

pizza parlor activities, 58, 114

planning, of programs, 31-35, 38-41,
43-45,101-104

play dough activities, 58, 116

playing, 10-11, 39f, 56-58, 84-85,
113-115, 122

politics, influence of, 15-16, 20-21, 30

Portis, Antoinette, 57

post office activities, 58, 84

practices, ECRR2, 9-11, 38-39, 43, 72,
76-85, 94-96
See also specific practices

preoperational stage, 2

preschool teachers, collaborating with,
xii-xiii, 11-12, 28

print awareness, 8, 10, 39f, 80-81
print motivation, 9, 39f, 80-81
programs
adult-child, 34, 43-45, 92
adult-only, 32, 101-104
guest speakers for, 35-38
local community examples, 89-92
national examples, 97-98
planning of, 31-35, 38-41, 43-45,
101-104
statewide examples, 92-97
See also lesson plans
promotional materials, 73-74
public libraries
as community partner, 23-30
as early literacy resource, 7-13
examples of, 90-98
role in school readiness, 18-21, 29-30
puppets, 47-48, 49, 50, 67f

Q
questionnaires, 3, 24-27, 101

quiet bags, 102

R

Raffi, 49, 78, 119

Reach Out and Read, 109

readiness calendars
customization of, 69-74, 88
promotional version of, 73-74
reproducible of, 75-88

READiness Matters Task Force, 94-95

reading, 10, 39f, 50-53, 80-81, 109-110,
120

Reading Is Fundamental, 109

reading specialists, 37, 109

recipe card collages, 52-53

red apples reproducible, 62f

“Red Light, Green Light” game, 52

registration
for kindergarten, 27, 40, 69, 74
for library programs, 34, 101-102

Reif, Kathleen, 93

Rusch, Elizabeth, 55

S
Scholastic for Parents, 114
school nurses, 37
school psychologists, 36
school readiness
childhood development and, 1, 5-6
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domains of, 16-18, 38-39f, 39f, 43,
76-85
libraries’ role in, 7-8, 11-13, 18-21,
29-30
scissors and cutting, 60-61, 115-116
screening tools, 3, 24-27, 40-41, 106
“See What I Can Do All By Myself” game,
61
Seeger, Laura, 46
self-advocacy, xiii-xiv, 7-8, 20-21, 30,
94-96
self-help skills, 5, 59, 86-87, 115-117, 123
sensorimotor stage, 2
Seuss, Dr., 60
shaker eggs, 50, 108
singing, 10, 39, 48-50, 78-79, 107108,
119
See also songs
skills, early literacy, 8-11, 38-39, 76-85, 94
See also specific skills
sky reproducible, 66f
snap boards, 117
social-emotional development
lesson plans on, 45-61, 105-110,
113-117
overview of, 4, 17, 39f, 76-79, 84-85
songs
“Apples Are Red,” 46
“The Goldfish,” 57
“Goodbye, My Friends,” 48, 50, 53, 56,
58, 61
“I Like to Play with Friends,” 56-57
“If You're Happy and You Know It
60-61
“Jump,” 51
“Marching Around the Alphabet,” 51
“Old MacDonald Had a Farm,” 49
“Something in My Shoe,” 49
“Talk, Sing, Read, Write, Play;” 45, 48,
51,53, 56, 59
“What Color Are You Wearing?,” 46
“Write Your Name,” 54
See also singing
speech therapists, 37, 106, 107
squeeze balls, 116
STAR POWER workshops, 96
Starfall.com, 108
statewide programs, 92-97
stations
interaction, 44, 47, 52, 55, 61

literacy tool, 103, 108, 110, 114-116
Stewart, Nancy, 51
The Story of Fish & Snail (Freedman),
57
storytimes vs. school readiness
programming, vii-viii, 7-8

T

talking, 3-4, 9-10, 39f, 45-48, 76-77,
105-106, 118

task forces, 15-16, 94-96

teachers, collaborating with, xii-xiii,
11-12, 27-28, 35,37, 115

technology-based tools, 108

text awareness, 8, 10, 39f, 80-81

theories, of childhood development, 1-6

“This Is the Way My Scissors Cut”
fingerplay, 60

Thomson, Bill, 54

time considerations, 32-34, 102-103

tongs, for pinching, 116

trainers, certified, 18, 24, 34-35

“Transitioning to Kindergarten” toolkit,
106

U

University of Wisconsin Extension, 115

\'

vet clinic activities, 114

Virginia statewide programs, 97
vocabulary, 3-4, 8, 39f, 76-77, 118
Vygotsky, Lev, 2

W

Walsh, Ellen Stoll, 46

websites, for handouts, 106-107, 109-110,
111-116

“What If Chalk Could Talk?” chant, 54-55

Whitman, Candace, 53

wipe-off boards, 112

Wisconsin statewide programs, 96-97

writing, 10, 39ﬁ 53-56, 82-83,111-112,
121

Y
yellow lemons reproducible, 64f

z
zipper boards, 117
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